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ABSTRACT

The impact of a departmental honors program in
psychology was evaluated at the University of North Carolina,
Charlotte. Attention was focused on the impact of the introductory
honors course on students' academic performance and adjustment.
Students were selected for the honors program based on predicted
grade peint average, which was based on four variables: high school
rank, verbal and math Scholastic Aptitude Test (SAT) scores, and
race. Data were collected initially and up to 2 years after the
course to determine short- and long-~term effects. Students' responses
to a questionnaire were compared to those of a control group matched
for academic ability. In addition, faculty completed an open—ended
questionnaire to evaluate the honor class. It was found that honors
students had higher grade point averages, enjoyed their classes more
than did nonhonors students, and were much more likely to double
major (33 vs. 4 percent) than were nonhonors students. Honors
students also indicated that their coursework had a greater impact on
their future career choices and their studies were much more
experiential in content, compared to the work of nonhonors students.
The student questionnaire is appended. (SW)
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Abstract .
In :%F7, the Fsvechology Depariment at The University of North Carolina
#2 Tnzrioste initiated an honors progras in Psychology for uncergriouales.
A detailec assessment of the impac:t of the initiz) Introductory Honors
Psychelogy course on student's acadenic performence and adjustTent was
conducted. 8 were collee:;d initially and up to twc years af:ej the
course was completed so that short term and long term effects coulid be

assessed. Students' responses to the questionnaires were compared to 3

7 I

contrel group matched for academic ability. The major findings reported
vere that honors students had higher grade points, enjoyed their classes
more than nonhonors students and were much more likely to double major

(332 vs. 4%) than nonhonors students.
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Assessment of the Impact of an Introductcry Honors Psychology Course
on Students: Ilnitial and Delaved Eifects
ir. the Fall of 1980, the Psychology Department at The Universiiy

of Nortﬁ Carolina at Charlotte began an honors program open to both
majors and nonmajors. The primary purpose of the program was to provide
a small group of academically-talented students with an opportunity to
pursue a more in-depth study of psychology than was generally availabie

‘.9 . - in nnghonors psvchology courses:J During the paf; three years, the ”
Department has offered an honor; section of Introductory Psycheology each
fall and an assortment of upper level courses in both spring and fall
which have included child, abnormal, social, research methods, and
history and systems. The classes are typically small, ranging in size
from éight to 25 students and the courses emphasize close faculty-
student contact, individualized programs of study, and we hope to enhance
camaraderie between our most talented students. The Psychology Honors
Program is integrated with a broader University Honors Program which
provides students with opportunities for special lectures, off-campus

trips, undergraduate homors thesis supervision ané access to an under-

graduate honors lounge. g
We were interested in assessing the impact of the departmental

honors.program, and decided to examine closely the students admitted to

the Honors Introductory Psychology course. The most elaborate selection

technigues were used for this group and they werc also the most diverse,
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as the group consisted largely of nonmajors in-psvchelogy. Data regarding

student selection, student demogran:ics, teacher and student evaluation

anc sztislaction as well as fellew-u; inmcices of progpran impact were

collected. The results reported in this article provide a model for

& comprehensive evaluation of an entire honcrs prograr in psychology,

as well as suppert the positive impact of the Koners Introductory course.

A cenzrol group of non-honors students displaving similar academic

‘ chility to the hcnor; sample was employed as a comparison samrle in .,

PR [ o r'.
a8 two-year follow—&b evaluation. fhis grou; made pessibie a mé;gingful
assessment of our program's impact over a significant period of time.

There is little systematic behavioral research on the effects of

honors programs in general, and virtually none regarding the effects of
a psychology honors course in particular. Studies have indicated that
honors students have a higher need to achieve than nonhonors students
(Hickson & Driskill, 1970). A five-vear follow-up study indicated that
weren whe were home economics majors in college and complieted an honors
PTOgram were more career-oriented than nonhonors women and more were
roanning to work aiter having children (Metzger, Bollman, Hoeflin, &
Schmalzried, 19€%). Finally, Kell and Kennedy (1961) reported that honors
freshmam women had stronger aesthetic values than nonhonors women as
{reshmen but these differences disappeared by the junior year.

Method

Ctudent Selection. Individuals selected for admission to the

rreshman honors course in introductory pswehelogy were chosen based on
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:hei} predicted grade pcint average (P-GFA). 'The P-GPA was obtained from
the multiple regression equation developed by the Educzticnal Testing
Service (ETS) for use by our college ¢f Arts & Sciences. The prediction
is based on four variables: high school rank, SAT verbal, SAT math and
race. The prediction equation had a multiple regrescsion coefficient of
€47 with high schoel rank, SAT verbal, SAT math and race contributing
.41, .32, .09 and .18 respective proportions of variance to the P-GPA.

Based on}t'ne P-GPA we selected the top 150 entering J‘f:'es.’.-unim and sept
r -t t

L ]
L4 e

ther. letters asking if they would like to apply for admiseicn to a special
honors course offered in psychology. The final screening which yielded
approximately 30 students was completed by a8 committee review of each
applicant's academic credentials accompanied by a short essayv each student
was asked to write on “Why I want to be in honors psychology.” The
coomittee also attempted to create a favorable mix of different declared
majors to enhance stimulating classroom discussion. Each vear between

15 and 25 students finally enrolled in our homors introduction sections.
Attrition from our initial group of 30 was most of ten caused by students
choosing not to attend our university.

Data Ceollection or Evaluation Procedures. For each individual

selected for admission to the honors program several demographic and
acadenic indices were obtained. Table 1 displays a list of some of the
student characteristics collected. Table 1 also shows these data for

a coatrol proup of students of a similar academic caliber. These students

were invited tc apply to participate in the Inrroductory course anc chosc
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nct to pursue an application. The academic incices displaved in Table 1
wvere obtzined by perzission from student files. Honors students
ccmpletéé questionnaires and open-ended evaluations of the honors class
zt the end cf the semester as well as follow-up evaluations at the end
¢f a one or two vear period after the class endec. The contrecl group
also completed a modified follow-up evaluation. For a1l students, the
fcllow-up eviluations were solicited by E?il. Inforzation requested in
.

the foilow-up evaluations is displayec En Table 2. Faculty werc also
asked to evaluate the honors class by means of an open ended questionnaire.

Finally, follow-up academic indices were obtained by permission {rom

the registrar's office for both honors and control student groups.

Insert Tables 1 and 2 about here

Results and Discussion

The results cof primary interest concerned the impact of the honors
course on student participants. Several of the indices aimed at
assessing the program's effect revealed very positive results. First,
our index of academic achievement, assessed by overall grade point
average - (GPA), indicated that the honors students obtained significantly
higher GPAs than the control group, (£(90) = 3.07, p< .005) even though
the conirol group initially had a slightly, though not significantly

higher P-GPA than the honors group. We are., of course, awarce that since

ry
C.l
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have been responsitlie for some 0! the «ffects. Eowever, sohe of the

elfects, &t least. werc of sufficient moeonitude ther it weuid appear to
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c! students initizlly attracted to the course.

Further suppor: for the apparentlw pesitive impac: of the hernors
course was derived iro:.:}é’folieu-up fu;stiennaire m2ilec o both homers
students and control students one and Iwo veare a‘ter completion of their
freshman year. The questionnaire was a modified version of that suggested
by the National Collegiate Homors Council (19 ) and contained 20 Likert
type scale questions (Likert, 1939) assessing satisfaction with social,
and academic adjustment to college, as well as satisfaction with completed
course work. The return rate of the cuestionnaire was reasonably high
with 36 of the 4% honors students restoncing ( %) and 32 of 55 control

stucents responding ( 7). Muyltiva

4]

¢ ancivsis cof veriance indicated

-z
tha£ the honors group differed significan:zly fror the control group
(f = p- .01). Simple effects a2nalvses of each question revesied the
f21lowing major group differences. The honors students responded wit
answers indicating significantly more satisfaction with their social
(t (B€) = 2,85, p< .01) znd academic life (: (66) = 2.91, px .C1) thar

the controls. Honers students alsc indiczted tha: their course work

Lis w greater impact on thiadr futlure carveer cuncices tr (6t) = 3,51,

-QJ.

02 and was mucl more exveriential in centent (o (6€) = 3,81, »- (1),
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1t is also interesting to note here that the hgncrs.k:uden:s indicated
that thev enjoved all of their classes more than the non-hcnors students
(¢ (66) = 2.7, 7 .Cl1. and by -commen: often attributed thisc o what
ther had gaimed in thei: honors classes. A final result of inierest
along this line concerned the chosen college maiors of both honers and
control students as incdicated on the folliow-up surver. Thirtv-three
percent of the honors students were double majoring a2t the time o) .he
follow-up survey compareéd to four percent of the control students. It
appcars as thepgh in the pursuit of depti, honors courses hdd develope&r
an appreciation for a breadth of knowledge.

One result not directly related to program impact, but nonetheless
of value concerned the efficiency of using the P-GPA as an admission
criteria to freshman honors courses. During the two years of data
collection reported here, only two students were not ssked to continue
on with honors work at the university. These two students had the lowest
P-CPA of all those admitted to the program. Consisten: with this, we
found that P-GPA correlated .56 with overall achieved grade pcint average
within the honors group. This is an especially impressive correiation
vhen one considers the highly restricted range associated with this
sample. Other predicters of college achievement also revealed rather
high correlations within the honors students. These included hign school
rank, .41; SAT math, .39; and SAT~verbal, .31.

Though no quantitative analyses were applied to the course

evaluations, the open-ended evaluations completed by faculty who taugit

3
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honars classes werc overwhelminglis ro-itive &f weTte the teacher evaiuations
completed by students enrclicc inm hon to Clusscr.
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Table 1

N = 33 N = L]
Student Characteristics Honors Students Control Students
Predicied Grade Point Average (A=4.0) 3.39 3.44
Fercent Males 21 29
Percent Females 79 71
Age at Entry 18.0 17.9
SAT-verbal e o 535 5417 .7
SAT-math 556 550
H.S. rank 7 9
Mother's education (years) 13.6 13.1
Father's education (years) 14.1 13.9

12
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Table 2 .

envelope. Do not indicate your name anvwnerc on the form. Lleave any questions
blank which vou feel do not pertain to you. -

1.

2.

3.

S.

6.

1.

10.

11.

12.

Major (s) :
Arve you satisfied with your experiences at college thus far?
1 2 3 4 5 6 7
Not at all Moderazely Very much

Has vour social aéjustment to college 1iie¢ been satisfactesy?
1 2 3 4 ) 6 7
Not at all Moderately Very much

Has yoir adjustment to the academic component of ccllege life beer

satisfdcrory? ’ Py
1 2 3 & -] 6 7
Kot at all Moderately Very much
Have your career goals changed any since you §irst enrolled in college?
b § 2 3 4 -] 6 ° 7
Not at all Moderately Very much

What is your present overall grade point average?

Did you take any honors courses at UNCC? yes; no.

n—

1f your answer to the above question was yes, ansver the following
questions.

pid you find your honors classes to be different from vour other classes”
1 2 3 4 5 6 7
Not at all Moderately Very much

How many honors classes have you taken?

Were you satisfied with the experiences in the honors class vou took?
1 2 3 & 5 6 7
Not ‘at all Moderately Very much

Would you recommend honors classes to vour friends?
D | 2 3 4 5 6 7
Never Possibly Definitely

Please use the space on the reverse side for any additional commerts.
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